
M
A

R
Y

 K
IM

 S
C

H
R

E
C

K

T
ask 

A
uthor(s)

C
om

m
unication A

rts

S
u

b
je

c
t

IN
T

E
LLIG

E
N

C
E

 IN
D

IC
A

T
O

R
S

 in E
N

D
E

R
'S

 G
A

M
E

T
itle

H
igh S

chool

G
ra

d
e

 
L

e
ve

l

 A
s teachers w

e are interested in observing how
 students produce know

ledge rather than how
 they m

erely reproduce know
ledge.  T

he critical attribute of intelligent
hum

an beings is not only having inform
ation, but know

ing how
 to act on it.  T

his assessm
ent is based on the idea that successful hum

ans act
intelligently. S

tudents are urged to internalize and recognize the characteristics that indicate intellectual behavior both in them
selves and

others.  T
he "others" in this assessm

ent are fictional, in fact science fictional.  In the novel, E
N

D
E

R
'S

 G
A

M
E

, young highly gifted children are taken from
 their fam

ilies
by the "International F

leet"--the adult authorities--to train in physical battle settings, w
ithin the no-gravity B

attleroom
. In sm

all squads these children are pitted against
each other to sharpen thinking skills and for the authorities to be able to identify the quickest and the brightest.  Later in the C

om
m

and center apparent video gam
es

of fleets take the place of the physical B
attleroom

 scrim
m

ages. T
his training is m

eant to develop the w
ar strategy abilities to such a degree that  defeat of the

"B
uggers" or alien enem

y forces w
ill be possible. T

he novel of itself proves high interest for a w
ide range of m

iddle and senior high readers, but in this assessm
ent it

is used as the raw
 m

aterial for students to identify the tw
elve indicators of intelligent behavior and use them

 as the focusing engine for their report and presentation.

A
sse

ssm
e

n
t 

S
u

m
m

a
ry

S
how

-M
e C

lassroom
 P

erform
ance A

ssessm
ent P

roject
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S
uccessful hum

ans act intelligently.

B
ig 

Idea

W
hat are traits of intelligent behavior?

H
ow

 can one identify intelligent behavior?

E
sse

n
tia

l 
q

u
e

stio
n

s

C
O

M
M

U
N

IC
A

T
IO

N
 A

R
T

S
 1,4

S
ta

te
 

C
o

n
te

n
t 

S
ta

n
d

a
rd

s

D
istrict 

C
urriculum

C
om

paring
C

lassifying
A

bstracting
Induction
D

e
d

u
ctio

n
A

nalyzing P
erspectives

E
rror A

nalysis
C

onstructing S
upport

D
ecision M

aking
P

roblem
 S

olving
Investigation
E

xperim
ental Inquiry

Invention

C
om

plex 
R

easoning 
P

rocesses

G
oal 1

1. plan and m
ake w

ritten, oral and visual
presentations for a variety of purposes
and audiences

G
oal 2

4. evaluate the processes used in
recognizing and solving problem

s

G
oal 3

G
oal 4

C
o

n
te

n
t 

S
ta

n
d

a
rd

s

R
eproduced w

ith perm
ission of M

cR
E

L Institute.
2550 S

. P
arker R

oad, S
uite 500, A

urora, C
O

 80014.
Telephone (303) 337-0990

C
opyright ©

 1993 by M
cR

E
L Institute. A

ll R
ights R

eserved.

S
tudents in M

issouri public schools w
ill

acquire the know
ledge and skills to gather,

analyze and apply inform
ation and ideas.

S
tudents in M

issouri public schools w
ill

acquire the know
ledge and skills to

com
m

unicate effectively w
ithin  and

beyond the classroom
.

S
tudents in M

issouri public schools w
ill

acquire the know
ledge and skills to

recognize and solve problem
s.

S
tudents in M

issouri public schools w
ill

acquire the know
ledge and skills to  m

ake
decisions and act as responsible m

em
bers

of society.

©
 1999 P

attonville S
chool D

istrict



.T
he follow

ing 12 IN
D

IC
A

T
O

R
S

 O
F

 IN
T

E
LLIG

E
N

C
E

 are (1)P
E

R
S

IS
T

E
N

C
E

: P
E

R
S

E
V

E
R

IN
G

 W
H

E
N

 T
H

E
 S

O
LU

T
IO

N
 T

O
 A

 P
R

O
B

LE
M

 IS
 N

O
T

 R
E

A
D

ILY
A

P
P

A
R

E
N

T
.... I w

ork hard on tasks even w
hen the answ

ers or solutions are difficult to find. I show
 that I w

ill not give up, no m
atter how

 difficult it is to find the
answ

ers or solutions. I evaluate how
 hard I am

 trying and I use a variety of techniques to keep m
yself on task.

 (2) D
E

C
R

E
A

S
IN

G
 IM

P
U

LS
IV

IT
Y

.... I avoid acting w
ithout thinking. I evaluate a situation carefully and seek advice from

 other sources to decide w
hether I need

m
ore inform

ation before I act. I consider consequences of actions before they begin, reflect on an answ
er before giving it, m

ake sure I understand directions
before beginning a task.

(3) LIS
T

E
N

IN
G

 T
O

 O
T

H
E

R
S

--W
IT

H
 U

N
D

E
R

S
T

A
N

D
IN

G
 A

N
D

 E
M

P
A

T
H

Y
.... I am

 sensitive to the feelings, know
ledge, and abilities of others. T

his is apparent
w

hen I am
 heard to say, "P

eter's idea is....., but S
arah's idea is...." or "Let's try S

helley's idea and see if it w
orks," or, "I understand that you are saying...." I am

able to paraphrase another person's ideas, detect indicators of their feelings or em
otional states in their oral and body language.

 (4) F
LE

X
IB

ILIT
Y

 IN
 T

H
IN

K
IN

G
.... I try to find ideas that are different from

 m
ine and evaluate them

 to decide if they m
ake sense--even w

hen the ideas are unusual.
I am

 not as concerned w
hether M

Y
 answ

er is correct but rather W
H

A
T

 is the correct answ
er. I do not resist being influenced by facts and additional

considerations. I change m
y approach w

hen feedback convinces m
e that w

hat I'm
 doing isn't w

orking.

(5) M
E

T
A

C
O

G
N

IT
IO

N
: A

W
A

R
E

N
E

S
S

 O
F

 O
U

R
 O

W
N

 T
H

IN
K

IN
G

.... I describe in detail the steps of m
y thinking w

hen I am
 solving a problem

 or doing other kinds
of m

ental tasks. I explain in detail how
 thinking about m

y thinkng helps m
e im

prove m
y w

ork.

 (6) C
H

E
C

K
IN

G
 F

O
R

 A
C

C
U

R
A

C
Y

 A
N

D
 P

R
E

C
IS

IO
N

.... I am
 accurate in m

y w
ork. I pay close attention to details. I check every useful source to m

ake sure m
y w

ork
is com

pletely accurate, w
hen I find errors, I quickly correct the errors in a w

ay that im
proves the value of the entire project.

(7) Q
U

E
S

T
IO

N
IN

G
 A

N
D

 P
R

O
B

LE
M

 P
O

S
IN

G
....I am

 not afraid to ask questions for fear of displaying ignorance. I find pleasure is generating questions specifically
"w

hat IF
..." questions. I am

 curious about w
hat causes are responsible for phenom

ena in m
y environm

ent. I am
 alert to and recognize discrepancies and ask for

clarification.

 (8) D
R

A
W

IN
G

 O
N

 P
A

S
T

 K
N

O
W

LE
D

G
E

 A
N

D
 A

P
P

LY
IN

G
 IT

 T
O

 N
E

W
 S

IT
U

A
T

IO
N

S
....I can apply school-learned know

ledge to real-life situations and to content
areas beyond that in w

hich it w
as learned. I can learn from

 experience and am
 able to abstract m

eaning from
 one experience, carry it forth, and apply it in a new

situation. I have been heard to say "T
his is just like the tim

e w
hen I..." or "T

his rem
inds m

e of..." I can call upon m
y store of know

ledge and experience as sources
of data to support, theories to explain, or processes to solve each new

 challenge.

P
re

re
q

u
isite

 
K

n
o

w
le

d
g

e
Instructional 

A
ctivities



T
his cluster of preassessm

ent activities revolve around a grounding in the tw
elve intelligent indicators. F

irst, students w
ill B

R
A

IN
S

T
O

R
M

 and discuss w
hat they

w
ould consider indicators of intelligent behavior.  S

econd, students w
ill pair up and each set w

ill have one of the indicators to discuss, find exam
ples in their ow

n
experience, and prepare to T

E
A

C
H

 the m
eaning of their indicator to the w

hole class. T
hird, these paired groups w

ill also M
A

K
E

 A
 B

A
N

N
E

R
 from

 pre-cut uniform
strips of paper to copy their indicator and its designated num

ber to display w
ithin the room

 throughout this task or even throughout the year as a guide and
focus. F

ourth, each student w
ill prepare a B

O
O

K
M

A
R

K
 listing the tw

elve num
bered indicators on it in order to m

ake them
  easily accessible w

hile reading the
book. F

inally, students w
ill now

 use their know
ledge of these intellectual indicators to w

rite a S
E

LF
-E

V
A

LU
A

T
IO

N
 of how

 they can be applied to them
selves.

T
hey should choose five or m

ore of indicators w
hich they feel are their strengths and explain how

 they apply as w
ell as at least tw

o indicators w
hich they feel they

need to strength in their behavior and how
 they w

ould begin to attack that task.  T
his activity prepares the students to be able to m

ore easily see the indicators in
the behavior of the m

ain character as they begin to read the novel.

P
re

a
sse

ssm
e

n
t 

A
ctvitie

s
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T
hree w

eeks or m
ore depending on tim

e taken for the reading of the novel

T
im

e required for task

S
tudents w

ill read the novel, E
N

D
E

R
'S

 G
A

M
E

, by O
rson S

cott C
ard. A

rm
ed w

ith the tw
elve indicators of intelligent behavior as articulated by A

rthur L. C
osta,

and  R
obert M

arzano, w
ill identify such indicators w

ithin the novel, w
rite a report on the ones that apply m

ost vividly  to the m
ain character, create visuals to

support and strengthen the report, and give a videotaped report orally before a panel of five people not fam
iliar w

ith the text.

W
hat the students w

ill do

A
ssessm

ent A
ctivity

T
e

a
ch

e
r 

D
ire

ctio
n

s:

©
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E
N

D
E

R
'S

 G
A

M
E

 by O
rson S

cott C
ard; copyright 1979; IS

B
N

:0-812-55070-6; A
 T

or B
ook, published by T

O
M

 D
O

H
E

R
T

Y
 A

ssociates, Inc.; 175 F
ifth A

ve., N
ew

Y
ork, N

.Y
. 10010.  M

aterials for banner m
aking (m

arkers, pre-cut paper), index cards for bookm
arks, A

very tiny rem
ovable dots to m

ark text, video recorder for
taping, V

C
R

 for playing presentations.  S
tudents w

ill supply their ow
n m

aterials for the visuals if assigned to com
plete outside of class. A

 prepared chart
(attached) for students to use w

hen m
arking page num

bers of the tw
elve indicators.

S
u

g
g

e
ste

d
 

m
a

te
ria

ls

S
E

S
S

IO
N

 O
N

E
: Introduction of unit as a study of a novel through the lense of those characteristics w

hich S
H

O
W

 that a person is acting intelligently. S
tudents

w
ill B

R
A

IN
S

T
O

R
M

 in sm
all groups w

hat elem
ents should be on that list of characteristics.  H

ave each of tw
elve indicators plus descriptors (found under

P
rerequesite know

ledge)typed on individual strips of paper.  D
istribute to students in pairs.  E

ach pair w
ill now

 introduce this single indicator to the class w
ith as

m
any exam

ples of their ow
n as possible.  ***S

E
S

S
IO

N
 T

W
O

: S
tudents w

rite their ow
n self-evaluation applying the tw

elve to them
selves giving exam

ples of how
they show

 these indicators.  A
 strong prom

pt for this activity should be typed and distributed to students to help them
 keep focus.F

or exam
ple: "A

s a
dem

onstration that you understand and can internalize these tw
elve intelligence indicators w

e have been exploring, please evaluate your ow
n intelligent

strengths by choosing at least five of the tw
elve indicators w

hich you feel are your strengths and try to give specific exam
ples of how

 you dem
onstrate these

strengths in your life.  F
ind tw

o of the indicators w
hich you feel need strengthening in your behavior and explain w

ays that you do or could do this. T
his exercise

is im
portant as it supplies a living m

odel for the task you w
ill soon be required to com

plete.  T
ake your tim

e, T
H

IN
K

, and don't w
orry about structural problem

s or
surface errors--this is a draft copy, not a finished product." (F

or less confusion later, w
e w

ant to keep the num
ber and the indicator the sam

e throughout the
unit.  E

xam
ple: #3 w

ill alw
ays be Listening to O

thers.)  A
s students finish, they get a partner and m

ake a B
A

N
N

E
R

 displaying one of the tw
elve indicators on

pre-cut paper. S
tudents then each m

ake a B
O

O
K

M
A

R
K

 from
 a index card w

ith the tw
elve indicators listed on it. ***S

E
S

S
IO

N
 T

H
R

E
E

: B
rief dicussion of the

science fiction genre and then begin reading E
N

D
E

R
'S

 G
A

M
E

 chapters 1-3.  D
iscuss possible plot, setting, science fiction set up. ***S

E
S

S
IO

N
 F

O
U

R
: G

ive
out prom

pt, indicator chart, and sets of "dots". D
iscuss the sections of the prom

pt and m
odel how

 to find and m
ark book and chart w

ith exam
ples of indicators in

chapter 1-3.  A
ssign second reading for hom

ew
ork--chapters 4-6.***S

E
S

S
IO

N
 F

IV
E

: D
iscuss reading and have students in pairs com

pare findings of indicators.
D

iscuss these findings as a w
hole class to help those having problem

s identifying the indicators or finding too m
any.  M

ake the rem
ainder of the reading

assignm
ents longer as they find the identification task easier. ***H

A
LF

 W
A

Y
 T

H
R

O
U

G
H

 B
O

O
K

: T
ake tim

e to again address prom
pt and answ

er questions.
E

xplain w
hich elem

ents w
ill be given "in class" tim

e to w
ork on (w

riting the form
al report, typing it in the w

riting lab, practicing their oral presentations w
ith each

other) and w
hich w

ill be their ow
n responsibility at hom

e (visuals, com
pleting chart).  H

ere is w
here I give out the scoring guides that w

ill be used to judged each
elem

ent of the task.  S
tudents now

 have a clearer understanding of w
hat they w

ill be doing and are interested in know
ing how

 they w
ill be graded--the scoring

guides are m
ore m

eaningful at this point. ***A
F

T
E

R
 R

E
A

D
IN

G
 B

O
O

K
:  G

ive out chart tw
o w

ith larger blank spaces and have the w
hole class give exam

ples of
each indicator until the entire page is filled out. T

his session is very im
portant for helping those w

ho had difficulty distinquishing indicators in the text but could
give exam

ples m
ore holistically. S

et w
riting w

orkshop days for clarification of report's structure, peer editing, refining of w
ritten w

ork, and com
puter lab tim

e.  S
et

"appointm
ents for interview

 by m
aking appointm

ent cards m
arked w

ith the day and order (exam
ple: T

uesday #2) and hand out "fish bow
l" fashion.  I allow

students to sw
itch am

ong them
selves if they w

ish.  S
tudents should w

rite their nam
e on the card and turn in to you. H

opefully you can find a sm
all room

 or office
to use for these presentations.  V

ideo-recorder can be set up and left running in this room
 the entire class period. C

lass activities during the presentation days
should be unrelated and easy for the day's presenters to "m

ake up" as they leave and return to the classroom
.  ***D

E
-B

R
E

IF
IN

G
 S

E
S

S
IO

N
: A

fter all
presentations are finished, students w

ill be eager for feed-back and for w
hole class view

ing of the presentations.  O
ne w

ay to handle the "view
ing" part w

ould to
ask for volunteers to show

 their presentations to the class or for you to choose beforehand a few
 to show

. ***F
IN

A
L S

E
LF

-R
E

F
LE

C
T

IO
N

: Y
ou w

ill return

S
cript for task
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Interdisciplinary 
links

---In order to m
ark places in the text w

here intelligence indicators appear, I've found that using A
very's 1/4 inch "rem

ovable" dots are w
onderful.  T

hey are easy
to see w

hen paging through the book, and the specific indicator can be labeled w
ith its corresponding num

ber. S
om

e students found this type of m
arking

diffucult to do w
hile reading and preferred going back after the book w

as finished   ---A
 separate room

 (in the library or a
dept. office, or a sim

ilar space) to do the actual presentation and videotaping
 w

ould be the optim
al situation. ---I solicit people (tw

o teachers, a parent, a student... also, our principals) as panalists for one or m
ore class periods. O

ne
panelist tim

es the presentation, one w
rites "feed-back" notes, one keeps an eye on the video cam

era, and one asks questions at the end of the presentation.
S

tudents w
ho finish the book early can benefit from

 taking a tape recorder, and in a sm
all group of 3-6, discuss the book am

ong them
selves.

T
e

a
ch

in
g

 
tip

s
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Y
ou have been chosen as the psychological evaluator w

ho w
ill m

ake the final decision as to w
hether E

nder W
iggin is m

entally capable of
handling the position of B

attle C
om

m
ander.  Y

our assignm
ent is to study his com

plete file (the book E
N

D
E

R
'S

 G
A

M
E

) and determ
ine w

hether he has
exhibited intelligent behaviors of quality and breadth.

A
fter charting your evidence, you w

ill w
rite your F

orm
al R

eport choosing at least five of w
hat you have determ

ined are the strongest areas of
intelligence exhibited by E

nder and backing those choices w
ith am

ple specific exam
ples for support. Y

our aim
 is to persuade  the International F

leet
panel of the validity of your evidence and; therefore, the validity of your recom

m
endation.

Y
ou w

ill be inform
ed as to the specific day and tim

e you are to appear before five m
em

bers of the IN
T

E
R

N
A

T
IO

N
A

L F
LE

E
T

 to present your
findings.  T

his appearance w
ill be videotaped for later consideration by the entire I.F

. D
epartm

ent if the panel deem
s your recom

m
endation sound and

com
plete.  P

lease bring the follow
ing item

s to this m
eeting: your w

ritten copy of the F
O

R
M

A
L R

E
P

O
R

T
 including all your observations and exam

ples
as w

ell as your professional interpretation of those observations, your raw
 data as found on your IN

D
IC

A
T

O
R

 C
H

A
R

T
, labeled V

IS
U

A
LS

 of E
nder

during a specific B
attleroom

 scrim
m

age as w
ell as at least tw

o additional labeled visuals of his strongest observable behaviors in action, and your
sum

m
ary R

E
C

O
M

M
E

N
D

A
T

IO
N

 S
H

E
E

T
 (a one paragraph docum

ent sum
m

arizing your decision and w
hich strengths you used to base your

judgem
ent upon).
Y

ou are expected to explain your report as clearly as possible using your visuals and chart at the m
ost pragm

atic points in your presentation to
strengthen your statem

ents. If tim
e allow

s (your have been alotted no less than 3 and no m
ore than 6 m

inutes) you w
ill solicit questions from

 the panel
to clarify any inform

ation necessary. A
t the end of your presentation please subm

it your m
aterials along w

ith your recom
m

endation sheet to the panel.
T

hank you for the tim
e and energy this assignm

ent w
ill dem

and.  Y
our role in w

orld survival is critical and necessary.

P
ro

m
p

t
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C
O

M
M

U
N

IC
A

T
IO

N
A

R
T

S
:4 W

R
IT

E
F

O
R

M
A

L
W

R
IT

T
E

N
R

E
P

O
R

T
       (LE

V
E

L 4)

W
R

IT
T

E
N

R
E

P
O

R
T

 (LE
V

E
L

1)

I vaguely address the prom
pt if at all; rather, I w

rite m
y paper as if it w

ere a book report.  I lack adequate support and explanation,
address only a few

 of the required five indicators.  M
y vocabulary and sentence structure are sim

ple, lacking sophistication.  M
y

paper lacks a form
al appearance.

W
R

IT
T

E
N

R
E

P
O

R
T

 (LE
V

E
L

2)

I address the prom
pt but lack adequate developm

ent and few
 specific details. I lack an aw

areness of audience; therefore, m
y

voice and tone are unconvincing. A
lthough inconsistently, I show

 m
om

ents of com
plex thought and creativity.M

y paper is neat
but lacks the look of an official report.

W
R

IT
T

E
N

R
E

P
O

R
T

         (LE
V

E
L 3)

I address the prom
pt w

ith a clear thesis, w
ell articulated indicators and am

ple support w
ith specific details.  I give evidence of

com
plexity of thought and logical organization of m

aterial. M
y choice of language attem

pts to capture character and tone of the
prom

pt.  M
y argum

ents and explanation, how
ever, show

 little new
 thought or risk taking. M

y paper is typed, errors are few
,

structure is appropriate for prom
pt's role.

M
y controlling thesis addresses the prom

pt and is consistently related to the chosen indicators backed by am
ple supporting

evidence. M
y structure is logical, forceful, and show

s com
plexity of

thought. V
ocabulary and sentence structure is

sophistocated and appropriate for the persona I
have taken. M

y aw
areness of audience and proper

tone and voice are revealed w
ith creativity and freshness of approach. M

y paper is typed, error free, structured in keeping w
ith

the prom
pt's role.

H
olistic 

S
coring 

G
uide

P
erform

ance Levels
P

aram
eters



E
xplanation of w

ritten
report, visuals, and chart

M
y report lacks logic and

organization. I fail to
m

ake a convincing
argum

ent because of
few

 or no exam
ples.I fail

to construct support for
m

y presentation w
ith m

y
visuals.

I have gaps in logic
and/or explanation of
position, visuals and
indicator chart are not
displayed effectively to
support m

y presentation,
or I am

 noticeably reading
m

y form
al report.

I give an adequate
explanation of position
w

ith few
 instances of

confusion or ram
bling. I

use visuals and indicator
chart in context w

ith m
y

presentation.

I give a logical, clear,
persuasive presentation
using visuals and
indicator chart to
construct support for m

y
presentation. M

y
presentation does not
sound like a reading or
m

em
orization of m

y
form

al paper.

P
hysical elem

ents of
presentation

Listeners can't hear or
understand m

e. I m
ake

little or no eye contact
and drop out of
character. I don't m

eet
the tim

e requirem
ent.I

am
 dependent on note

cards.

P
roblem

s occur for
listeners due to m

y
extrem

es in volum
e,

pace, or enunciation.  I
drop out of character at
tim

es. M
y eye contact is

not consistent.  I am
dependent on notes. I
have grossly
disregarded the tim

e
lim

its.

I use appropriate
volum

e, pace,
enunciation and m

y eye
contact is present m

ost
of the tim

e. I keeps in
character yet appear a bit
nervous. I show
little dependence on
n

o
te

s.

M
y volum

e, pace, and
enunciation are clear
and pleasant. I keep in
character throughout
the presentation. M

y
eye contact show

s
audience aw

areness
and enthusiasm

; I
com

plete w
ithin the tim

e
lim

its. I show
 no

dependency on m
y

n
o

te
s.

O
R

A
L P

R
E

S
E

N
T

A
T

IO
N

C
A

 1: S
peaking in

standard E
nglish

M
y gram

m
ar and usage

errors distract and
confuse listeners
fre

q
u

e
n

tly.

M
y language is

inconsistent and errors
are repeated.

M
y errors in language

appear occasionally yet
are not distracting.

M
y language is precise,

clear, and contains few
or no noticeable errors in
usage and gram

m
ar.

A
nalytic 

S
coring 

G
uide

P
a

ra
m

e
te

r

P
e

rfo
rm

a
n

ce
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p
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D
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p
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E
x

p
e

c
te

d
E

x
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n
d
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V
IS

U
A

LS

G
oal: 2,1 plans and

m
akes visual

presentations

M
ore than one of m

y
visuals and chart are
m

issing. M
y products

show
 little or no

pre-planning  and fail to
correspond to w

ritten
report. I forgot to label
m

y visuals.

O
ne of m

y visuals or
chart is m

issing  or
grossly lacking in
planning.M

y labeling is
m

issing or unclear.

A
ll visuals and charts are

present,  labeled, and
correspond w

ith w
ritten

report appropriately.

M
y visuals and chart

show
 evidence of

thoughtful planning;
labeling is w

ell chosen;
extra visuals are
in

clu
d

e
d

.

V
isual appeal and

w
orkm

anship
M

y w
orkm

anship is
sloppy. M

y visuals are
too sm

all to see easily
and lack color. T

here is
an inconsistency in m

y
e

ffo
rt.

M
y visuals are colorful,

large enough on a 8X
11

sheet but lack a clean,
finished look. M

y visuals
lacks a consistency in
syle or size.

M
y visuals are colorful,

large enough on 8X
11

sheets, consistent in
syle and size. M

y
audience seem

s to lack
an im

m
ediate

understanding of
product context though.

M
y visuals are colorful,

large enough to be
easily view

ed by the
panel.  A

ll products are
consistent in style and
size on 8X

11 sheets.
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This is an example of a 1 on the scoring guide because the paper is not written in the con t
the prompt (as a psychological evaluator reporting on findings) it is written like a boo k
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This is an example of a 2 on the scoring guide because the student has problems in writi n
such as tense;  lack of expanded explanation of examples, minimal support of thesis;  ra w
is incomplete.
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This is an example of a 3 on the scoring guide because it shows a good quality of materials a
explanation, but doesn't tell us anything unexpected, takes no risks with report.
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# 319

I am good on drawing on past knowledge and applying it to new 

situations.  I am always thinking of what I have done and applying it to 

new situation at hand.  I always thinking of stories to tell people when a 

certainn topic comes up in  a conversation.  I am always good at making 

checking for accuracy at precision.  I like to make things right and want 

them to be right everytime.  When I write a paper I will check and recheck.  

I like to make sure all the words are spelled correctly and all punctuation 

is correct.  I am good at questioning at problem posing.  Whereas, in a 

class setting I am shy.  I usually do not ask questions.  I will ask all sorts 

of questions when talking to small group of people, though, I am also very 

big on the what if? questions.  I am good at listening to others.  I am 

always restating what a person says to make sure I got it right.  I am good 

at decreasing impulsive.  I do not act without thinking.  In fact, alot of the 

time I will sit and think of all the possible consequences of my actions.  I 

am not good at precision of language and thought.  I will other ther use 

“things” and “stuff” and I am heavy on the pronouns.  I am not good at 

flexibility in thinking.  I am a debater and debater are not suppose to be 

flexible in though.  They are suppose to concept only what they say is true 

so I have to work on it. 


